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Abstract 

This study investigates the culture-based instructional materials (C-BIM) model to improve students’ 
reading and writing skills viewed from critical thinking skills at the junior-high-school in Indonesia. 
This study is a mixed-method employing the explanatory sequential design. The data are in the form 
of quantitative and qualitative data. The quantitative data are collected first and followed by the 
quantitative one. The research instruments are in the form of reading and writing tests, questionnaires, 
and interview sheets. The test is used to see the students’ reading and writing achievements. 
Meanwhile, the questionnaire is utilized to determine the students’ and teachers’ intercultural 
awareness and perception of incorporating cultures in teaching materials. The data of reading-writing 
achievement are analyzed using descriptive and inferential statistics. Thus, the data of students’ and 
teachers’ cultural awareness and perception are gained by applying qualitative steps: analysis, 
reduction, coding, interpretation, and conclusion. Based on the result of the research, this study 
indicates that the C-BIM model significantly affects students’ reading and writing skills. Also, it has 
an interaction between teaching materials and critical thinking skills. Researchers elaborate on those 
in the discussion part of this article regarding the students' intercultural competence and perception. 
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INTRODUCTION  
The Indonesian curriculum (K13) demands English teachers at junior high 

schools to develop students’ higher-order thinking (HOT) skills. One of the HOT skills 
is critical thinking skills (Haerazi et al., 2020). English teachers at junior high schools 
should be able to develop their teaching materials that can improve students’ HOT 
skills with learning activities. To achieve the learning goal, English teachers are also 
demanded to find out appropriate ways to teach. Critical thinking skills require 
students to “analyze and evaluate learning activities and justify conclusions” 
(Manshaee et al., 2014; Thompson & Patterson, 2019). It is in line with Wei (2014), who 
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states that critical thinking is a habit of mind to analyze and gauge evidence and 
confirm conclusions. The learning skills of conceptualizing, analyzing, synthesizing, 
and evaluating, and justifying conclusions are promoted when students have both 
opportunities and requirements for reflections in the classes (Tan et al., 2017). To 
provide students with reflective learning activities, English teachers developed 
culture-based instructional materials in the ELT classes. The language skills addressed 
by this study were reading and writing skills. 

Critical thinking skills can help learners organize how they have to learn 
smoothly. In EFL classes, some researchers conducted some studies about these. The 
results show that these skills have an effect on ELT students’ language skills and 
achievement. Liu and Stapleton (2018) argue that critical thinking skills help students 
to think effectively in writing an essay composition, lexical items, paragraph 
organization, and meta-discourses. Yuan and Stapleton (2020) declare that critical 
thinking can help learners monitor their learning achievement in classes. In his study, 
Ab-Kadir (2018) vividly indicates that these skills help students and teachers navigate 
their creativity. Espey (2018) informs these skills also can enhance students’ academic 
achievement. Also, Low, Hui, and Cai (2017) note that it improves pre-service 
teachers’ professional and pedagogical knowledge. 

Given that the essential role of critical thinking skills, this study was designed to 
develop students’ critical thinking skills in order to improve their reading and writing 
skills. These skills are two of the language skills necessary to improve (Haerazi & 
Irawan, 2020b). Reading and writing skills interplayed with each other. The more you 
read, the more insights you have to write (Haerazi et al., 2019). Unfortunately, most 
students have a negative attitude towards reading (Wiles et al., 2016). Compared to 
reading skills, students necessitate a little hard work to attain writing skills because 
becoming a good writer requires more cognitive use, linguistics competence, and 
cultural dimensions (Haerazi & Irawan, 2020a). Therefore, this study provides 
students with interesting insights to facilitate them with reading activities continued 
by writing exercises. It is done through developing culture-based instructional 
materials. To attain this goal, the researchers initially developed culture-based 
instructional materials for reading and writing classes. 

In reading, students still faced some difficulties such as having inadequate 
vocabulary mastery, determining an idea of paragraphs, comprehending paragraphs, 
inadequate grammatical knowledge and having low motivation to read (Sumekto, 
2018; Novita, 2018; & Nerim, 2020). In addition, the teaching of reading in the 
Indonesian middle schools still is oriented to intensive reading (IR) and not too 
extensive reading (ER). IR tends to involve students in activities to obtain detailed 
meaning, to increase reading skills, and to develop vocabulary and grammar 
knowledge (Januarty, 2018). In ER activities, students are directed to understand the 
meaning rather than the language itself. For teaching reading, ER and IR should not 
be designed as being in opposition, as the two serve different but complementary 
reading purposes (Chen, 2018). 

In EFL classes, reading and writing interplayed. It is in line with Rahmawati 
(2019), who states that the reading and writing should not be seen as being in 
opposition in which the more the learners are exposed to the reading activities, the 
more the learners are able to write in such a way. In writing, students are demanded 
to produce and compose some academic or non-academic outputs as their writing 
products. That’s why much more reading activities can be very beneficial for them to 
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be habituated to read. The students, then, are expected to recognize how the texts are 
in terms of its structures, grammar, punctuations, capitalization, and mechanics. By 
knowing these linguistic features, students are able to write such the text being read 
later on in an appropriate way (Listyani, 2017). In this study, the English texts 
provided for students to read are cultural texts. The given texts are the adapted, 
modified, and authentic texts. It aims to give an opportunity for them to internalize 
and imitate the linguistic features and cultural dimensions of the texts. 

The cultural topics to read in this study are to help students utilize their prior 
knowledge while reading. By giving local interesting cultural topics, students feel easy 
to comprehend the texts because they have recognized the content of the texts. The 
culture-based materials are designed to enable students to read and write successfully. 
Before going to write, students are asked to do reading activities. It can be called by 
preparing before reading. According to Albiladi (2018), preparing before reading is to 
conduct a more extensive exploration of the overall aspects of the texts, and students 
should understand the topic of the text and the sequences of the story from the text. 
To make it easy to do, teachers can help students with giving a summarization of the 
text. Afterward, students are involved in detail reading activities. It aims to lead 
students to read a short passage within sentence-by-sentence. 

In measuring the students’ reading activities, the students are asked to create 
sentences based on the cultural topics. These activities intensify the identification and 
discussion of phrase meanings and wordings during the detailed reading. It enables 
students to create sequences of meaningful sentences. Students can also take greater 
control of the reading and writing activities, both in groups and individually. In the 
discussion group, students are able to practice thinking critically about what they are 
reading. Individually, students are supported to practice writing long and meaningful 
text fluently. As a result, critical thinking skills in critical reading become the best 
practice for students to write. It is in accordance with Haryati and Hidayati (2017) who 
state that the critical reading activities can be seen from learning activities in the class 
in which students learn how to comprehend explicitly reading texts and identify the 
texts, including language functions and contents, whether in discussion groups and 
individually. 

Insertion of culture-based materials in the teaching of reading and writing helps 
students think critically, and it starts from their own cultures. Cultural topics provided 
include traditional rites, traditional games, local traditional arts, and local literacies. 
According to Dinh and Sharifian (2017), integrating local cultures into EFL teaching 
materials can raise students’ cultural concepts and cultural practice awareness. It also 
permits them to discuss and talk about cultural conceptualizations, encourage 
intercultural contacts, and promote their cultures and cultural identities. It is 
supported by McConachy and Hata (2013); and McConachy (2018) who state that 
culture-based EFL materials encourage students to reflect their own cultures into their 
cultural practices, whether orally or written. The culture-based EFL materials can 
develop a critical cultural and linguistic consciousness (H. Song, 2013). It can also help 
students develop their intercultural competencies and linguistics awareness (Shin et 
al., 2011). 

Considering that culture-based instructional materials are essential, this study 
aims to develop culture-based materials for students who learn reading and writing 
skills at the junior high schools, Indonesia. This study's novelty lies on the utilization 
of critical thinking skills by inserting culture-based materials to improve students’ 
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reading and writing skills. Critical thinking is measured as the attribute variable 
which marks students’ reading and writing skills. In facilitating students to engage in 
reading activities and writing exercises, this study is initially started by administering 
the reading and writing tasks and cultural topics to improve students’ critical thinking 
skills. 

METHOD  
Research Design 

This study aimed at investigating the quality of culture-based instructional 
materials (C-BIM) model to improve students’ reading and writing skills in relation to 
students’ critical thinking skills at the middle schools of central Lombok, West Nusa 
Tenggara, Indonesia. This study was classified as a mixed-method using the 
explanatory sequential design. This design was used to elaborate and explain the 
research data based on the research problems (Creswell & Creswell, 2018). The data 
consisted of quantitative and qualitative data. The process of collecting data was 
started from quantitative data and then the qualitative data. In this study, the 
qualitative data here were collected to support, explain, and elaborate the quantitative 
findings. The quantitative data comprise the students’ reading and writing 
achievement after practicing the culture-based instructional materials at the middle 
schools. It was conducted in an experimental study. To support these data, the 
researchers conducted an interview based on the questionnaire results. Meanwhile, 
the qualitative data comprise the students' and teachers’ intercultural awareness and 
perception of incorporating cultures into ELT materials. 

This study involved 10 English teachers and 350 students at the middle schools 
at Central Lombok, West Nusa Tenggara, Indonesia. The ten English teachers are 
involved in the interview sessions and filling questionnaire items to find their 
intercultural awareness and perception on incorporating local and target cultures in 
their teaching materials (EFL textbooks). Also, 350 students were invited to fill a 
questionnaire of their responses towards implementing the culture-based 
instructional materials (C-BIM). To find the quality of the C-BIM model, the 
researchers employed an experimental study using an inequivalent control group 
design. In doing so, the researcher decided the middle schools at SMPN 1 Jonggat as 
a place for the field testing. The students there consisted of two classes in which each 
class comprised 29 students. One class was subjected to an experimental type using 
the C-BIM model, and the second class was treated as the control class using the 
existing teaching materials. 

Research Instruments 
The data of this study included quantitative and qualitative data. The 

instruments of collecting the quantitative data used reading tests, writing tests, critical 
thinking tests, questionnaires, and interview sheets. Reading tests aimed to know the 
students’ reading skills, while writing tests were used to determine students’ writing 
skills after being treated using the C-BIM model. The reading test consists of 25 items 
indicating critical thinking aspects, in which the topics are related to cultural topics. 
They were asked to read two reading texts and each text comprised 10-15 questions. 
During the reading activities, students also were invited to make sentences based on 
the reading texts. These sentences made would be used to do writing tests. In the 
writing test, they were asked to compose a descriptive text in line with cultural topics 
such as traditional arts, traditional rites, traditional games, and traditional 
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technologies. In writing tests, students were completed with graphic organizers. 
Regarding the critical thinking tests, students were prepared an additional question 
in the reading and writing questions. It was intended to see how students utilized and 
applied their critical thinking skills during reading and writing activities. 

The instrument of questionnaires was used to collect the students’ and teachers’ 
intercultural awareness and perception on incorporating cultures into their ELT 
materials. The questionnaire then was underpinned by doing interview activities. The 
interview guidelines of intercultural awareness consisted of 13 questions that 
illustrate how students and teachers had a cultural insight and cultural competencies, 
whether local cultures or target cultures. Thus, the questionnaire of perception 
consisted of 12 substances relating to implementing the C-BIM model in the teaching 
of reading and writing skills at the middle schools. The questionnaires were 
distributed to them after doing treatments at the experimental group. In this study, 
the instruments (tests and questionnaires) were stated as valid and reliable 
instruments based on the statistical analysis and content validity. 

Data Analysis Technique 
The current research data were analyzed quantitatively and qualitatively. The 

quantitative data were computed using descriptive and inferential statistical analysis. 
The descriptive statistical analysis was used to find out mean, median, mode, and 
standard deviation toward students’ reading achievement, writing scores, and critical 
thinking skills in both experimental and control classes. Meanwhile, the inferential 
statistical analysis aimed to find out normality distribution, homogeneity of variance, 
and multifactor analysis of variance. The normality distribution was found using the 
One-Sample Kolmogorov-Smirnov analysis formula. It was said as a normal 
distribution because the significant probability was higher than the sig. level 0.05. 
Thus, the homogeneity test was made using the Levene test formula. The data were 
stated as homogeneous data because the sig. probability was greater than the sig. level 
0.05. In an attempt to answer the research hypotheses, this study employed 
multifactor analysis of variance (ANOVA) using two-way ANOVA. The conclusion 
of this was made where Ha (alternative hypotheses) was accepted at the sig. level 0.05. 
It was computed by employing IBM SPSS 22 devices. 

Dealing with the qualitative data, researchers conducted the data collection after 
the quantitative data collection. This study's qualitative data are related to the data of 
students’ and teachers’ intercultural awareness and perception on culture-based 
materials. The data were processed using qualitative steps: analysis, reduction, 
coding, interpretation, and conclusion (Cohen et al., 2018). The results of intercultural 
awareness and perception were analyzed and categorized in line with the research 
problems. Data were then lessened and coded into two types: students’ and teachers’ 
perception and teachers’ intercultural awareness. To make more robust data, the 
researchers interpreted and discussed data in more detail. In the last step, the obtained 
data were concluded with a brief explanation of the students’ and teachers’ perception 
and teachers’ intercultural awareness in incorporating cultures in their ELT materials. 

RESULTS AND DISCUSSION  
Research Findings 

The place of cultures in EFL instructions has been a complex issue. Designing 
various instructional methods and models to teach is conducted. One of those efforts 
is incorporating local cultures and target cultures in EFL textbooks. This study tried 
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to investigate; (1) the quality of the C-BIM model to improve students’ reading and 
writing skills viewed from critical thinking skills at junior high schools, West Nusa 
Tenggara, Indonesia; (2) the teachers’ intercultural awareness and students’ and 
teachers’ perception on inserting cultural materials to improve students’ reading and 
writing skills in relation to critical thinking skills. In this study, issues of the C-BIM 
model are elaborated quantitatively, while issues of the English teachers’ intercultural 
awareness and students’ and teachers’ perception of the C-BIM model are exposed 
qualitatively. 

Research question 1: the effectiveness of the C-BIM model 
Many studies show that culture-based materials can improve students’ speaking 

skills (Fernández-Agüero & Chancay-Cedeño, 2019; Aprianoto & Haerazi, 2019), 
reading skills (Hoff, 2019), and writing skills (Haerazi et al., 2018). Also, providing 
students with cultural activities can evolve students’ cultural and intercultural 
awareness (McConachy, 2018; Kusumaningputri & Widodo, 2018), multicultural 
insight (Uzum et al., 2018), and linguistic awareness (Krulatz et al., 2018). To attain the 
research results, researchers start from the development process in this current study 
to find out the quality of the C-BIM model. Thus, teaching materials of reading and 
writing skills are developed in accordance with the current curriculum at the junior 
high schools.  

The existing teaching materials are inserted cultures, local cultures and target 
cultures. Based on the previous need analysis results, the nominated cultures are in 
the form of traditional arts, traditional games, traditional rites, traditional 
technologies, and local literacies. These various cultures are then distributed in 
different texts for reading activities, such as texts containing local and target cultures. 
The reading activities are designed in 10-15 tasks with different learning goals. 
Meanwhile, the writing practices are designed in 10 learning tasks. The researchers 
monitor the instructional goals, inputs, teachers’ and students’ roles, and classroom 
management before applying the C-BIM model. It is conducted in 4-5 meetings. Table 
1 shows the students’ average scores in the experimental and control class. Thus, the 
multifactor analysis of variance (ANOVA) is carried out.  
Table 1. Results of students’ achievement in the experimental and control classes 

Skills 
Groups and 

Level 
Mean Std. Error 

95% Confidence Interval 

Lower 

Bound 

Upper 

Bound 

Reading Skills 
C-BIM Model 72.183 1.961 68.247 76.118 

Non-Culture 61.596 1.938 57.707 65.485 

Writing Skills 
C-BIM Model 75.593 1.568 72.446 78.739 

Non-Culture 65.553 1.549 62.445 68.662 

Critical Thinking 

Level in Reading 

Classes 

High 75.834 2.006 71.809 79.860 

Medium 65.333 2.195 60.928 69.739 

Low 59.500 2.874 53.732 65.268 

Critical Thinking 

Level in Writing 

Classes 

High 78.205 1.603 74.987 81.422 

Medium 67.597 1.755 64.076 71.119 

Low 65.917 2.298 61.306 70.527 

 

The data of reading, writing, and critical thinking skills in the experimental class 
was greater than in the control class. This indicates the C-BIM model is more effective 
than non-C-BIM model in improving students’ reading and writing skills viewed from 
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their critical thinking. This finding was the same finding as what Shin et al. (2011), 
Forman (2014), and Haerazi & Irawan (2020a) found out. These results claimed that 
culture-based textbooks in EFL class had developed students’ language skills. In this 
current study of reading activities, students are exposed to various cultural texts. They 
are requested to read sentences and examine the structure of the sentences. In pairs, 
they discuss the ideas from the text, recognize the pattern of sentences and 
paragraphs, and communicate their comprehension. They involve in intercultural 
communication activities in reading learning activities. It is in accordance with Hoff 
(2019) who informs that students, who are given English texts in reading, inherently 
involve process of intercultural interaction, and it contributes to their comprehension 
of intercultural communication. 

During writing exercises, students are requested to produce sentences based on 
their reading comprehension. In doing so, they are completed with some graphic 
organizers. Using graphic organizers is important for students at junior high schools. 
According to Juniarti et al. (2017), a graphic organizer is useful in writing exercises for 
students to combine their ideas into a complete paragraph. The text type going to 
create in this current study is a complete descriptive text. The cultural topics provided 
are enclosed with questions that bring students to think critically before writing. 
Tables 2 and 3 illustrate interactions and significant differences between teaching 
materials and critical thinking skills in reading classes and writing classes. 

Table 2. Summary of multifactor analysis of variance (ANOVA) in reading classes 

Source 
Type III Sum of 

Squares 
df Mean Square F Sig. 

Corrected Model 4614.266a 5 922.853 9.308 .000 

Intercept 233395.998 1 233395.998 2353.991 .000 

Model 1461.612 1 1461.612 14.742 .000 

CT 2502.758 2 1251.379 12.621 .000 

C-BIM * CT 744.742 2 372.371 3.756 .030 

Table 3. Summary of multifactor analysis of variance (ANOVA) in writing classes 
Source Type III Sum of 

Squares 

df Mean Square F Sig. 

Corrected Model 3585.964a 5 717.193 11.320 .000 

Intercept 259809.840 1 259809.840 4100.956 .000 

Model 1314.469 1 1314.469 20.748 .000 

CT 1789.402 2 894.701 14.122 .000 

Non-Culture * CT 426.855 2 213.427 3.369 .042 

Tables 2 and 3 informed that it is significantly different between the C-BIM and 
non-cultural materials in enhancing students’ reading comprehension and writing 
skills viewed from critical thinking skills. The critical thinking skills also determined 
the success of students’ reading and writing skills at the eighth-grade students at 
SMPN 1 Jonggat, Central Lombok. It could be stated that it had a significant impact 
on reading and writing skills. It is supported by some previous studies showing 
critical thinking has a significant contribution to developing students’ language skills 
such as reading skills (Aghajani & Gholamrezapour, 2019; Thamrin & Agustin, 2019; 
Imran et al., 2019) and writing skills (Sinaga & Feranie, 2017; Haerazi, Utama, et al., 
2020). Furthermore, the acquisition of critical thinking skills in reading and writing 
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classes is influenced by the teaching materials and instructional methods or strategies 
the English teachers applied in classes. 

Research question 2: the teachers’ intercultural awareness and the students’ and teachers’ 

perception on the C-BIM model 

EFL teachers can promote students’ reading comprehension and writing skills 
using the C-BIM model inasmuch as they have great intercultural awareness. They 
have also completely perceived the use of the C-BIM model employed inasmuch as it 
can enhance students’ English language skills, motivation, engagement, and self-
efficacy. Table 4 demonstrates the teachers’ intercultural awareness that consists of 
dimensions of knowledge, attitude, interpretation skill, and cultural practice. 
Table 4. Teachers’ intercultural awareness 

Themes Sample Excerpts 

Knowledge “I ask my students to discuss their own cultures such as traditional 
arts, games, and technologies. Afterward, I ask them to identify its 
values that are perceived by English-speaking people”. 
“I ask my students to explore different views that Sasaq People and 
English-speaking people may have on a similar phenomenon”. 
“Besides cultures of English-speaking countries, I provide students 
with cultures of other countries such as British and American”. 

Attitude “I ask my students to share what they strange or fascinating dealing 
with their own cultures and English-speaking countries”. 
“I urge students to internalize their own values, beliefs, and views 
which are perceived differently by people from other cultures”. 

Skills of interpreting and 
relating 

“I ask students to interpret the cultural perspectives in a new cultural 
context”. 
“I ask students to explain the new cultural context that they meet” 
“I ask students to explore parts of misunderstanding in 
communications between Indonesian people and English-speaking 
people and elaborate the causes”. 

Skills of discovery and 
interaction 

“I ask students to integrate what they find out with what they already 
have in communicative manners”. 
“I ask students to build the cultural knowledge into a cultural practice 
in communicative manners”. 
“I ask students to interact with other different cultures in the form of 
communicative activities”. 

Critical cultural 
awareness 

“I ask students to discuss in detail how their own values and beliefs 
affect the way they perceive other cultures”. 
“I ask students to evaluate critically the cultural products and practices 
they have met”. 
“I ask students to share the cultural products and practices from the 
cultures of English-speaking countries”. 

 

That the abilities of EFL teachers professed the intercultural dimensions in 
applying the C-BIM model was able to promote their students’ linguistic awareness 
inasmuch as they internalize and imitate English expressions that they study. 
Providing with cultural texts helps students enhance reading comprehension (Hoff, 
2019). Besides, intercultural activities exhibited in the class help students to improve 
skills of discovery and interaction. It is corresponding to Fernandez-Aguero and 
Chancay-Cedeno (2019) who declare that language learners can do a communication 
representing the balance between how they understand their cultures and how they 
can relate their local expressions with others from a different culture. In doing so, 



Haerazi et al The C-BIM Model in Improving Reading ……… 

 

 Jurnal Penelitian dan Pengkajian Ilmu Pendidikan: e-Saintika, July 2021 Vol. 5, No. 2 | 160 

 

teachers facilitate students with cultural teaching materials (Colaiacomo & Puntil, 
2018; Fernández & Pozzo, 2017).  

Table 4 informed that English teachers at junior high schools have enough 
intercultural awareness capabilities to apply the culture-based materials to enhance 
students’ reading and writing skills. For instance, in terms of adding students’ 
knowledge, teachers ask students to discuss their own cultures first before starting 
reading activities. It aims to raise their prior knowledge of the texts. In these activities, 
students are asked to analyze the topics, explore any parts of the text and the 
sequences of the text's story. Also, students are asked to explore different perspectives 
dealing with the provided cultural topics. It leads them to see whether they have a 
similar cultural value or not. In doing so, teachers provide them with a summarization 
of the text. Afterward, students are asked to identify the values that are perceived by 
English-speaking people in pairs and individual activities. Some studies showed these 
learning activities were capable of developing intercultural competencies (Tambyah, 
2018; Fernández-Agüero & Chancay-Cedeño, 2019; and Hagar & Hagar, 2018). 

In the current study, intercultural awareness plays an important role in 
implementing the C-BIM model to improve students’ reading and writing skills. 
Another aspect as a moderator variable is a critical thinking skill. The data are 
underpinned by the students’ and teachers’ positive perception on the C-BIM model 
inasmuch as it can help them enhance their language skills, engagement, motivation, 
and self-efficacy. Table 5 illustrated the students’ and teachers’ perceptions of using 
the C-BIM model as a learning strategy to the teaching of reading and writing classes. 
Their perception was addressed in four aspects: language skills (reading and writing), 
engagement or collaboration, motivation, and self-efficacy. 
Table 5. Students’ and teachers’ perception on the C-BIM model 

Themes Sample Excerpts 

Language skills 
(reading and 

writing) 

“The culture-based teaching positively made us easy to manage my students 
because the materials were quite easy for students to understand”.  
“The various texts for reading activities were very helpful to raise their 
linguistic awareness such as vocabulary and grammar to write a simple 
sentence and it is used to create a complete paragraph”.  
“I feel that it can help my students to acquire much more vocabulary, 
grammar, and the information of cultures”. 
[Teachers-focus group interview] 

“…I can recognize my own cultures and understand how English language 
skills are spoken”. 
“…It can allow me to analyze any part of sentences and paragraphs so that I 
can understand the whole text”. 
“…when I do reflection of my own cultures, I can see how English-speaking 
people understand my cultures. Also, I can comprehend how English 
speakers express their English into texts”. 
[Students-reflective journal] 

Engagement or 
collaboration 

“I feel this instruction allow me and students to interact much more in 
discussion session and reflective phase. It makes the class more interesting 
and dynamic learning”. 
“I think the interaction between students and teacher is active because this 
instruction provides them with interesting cultural topics to read and write. 
Student already had a prior knowledge and had insight to share in the class”. 
[Teachers-focus group interview] 

“…in reading activities, I think this instruction allow me to work together to 
find some words, phrases, or sentences that I do not understand”. 
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Themes Sample Excerpts 

“…during the group discussion and presentation, this instruction afforded 
me a chance to use my English and share my ideas to the class”. Also, it 
allows me to arrange my sentences into a complete paragraph”. 
[Students-reflective journal] 

Motivation 

“… I think this instruction demanded me to prepare my teaching well. It 
makes me to have good motivation to teach my cultural topics in the class”. 
“…I want to create much more various local cultures that I know as my 
teaching materials for other skills”. 
[Teachers-focus group interview] 

“…some reading texts and writing exercises are very exciting for me as I and 
my group have different perspectives on traditional music values. We can 
discuss it critically”. 
“…when I do presentation phase, I feel exciting as my group and other 
groups have different views of local and target cultures to compare. We can 
express our ideas in a simple paragraph”. 
[Students-reflective journal] 

Self-efficacy 

“I feel this instruction and teaching materials are easy to do in the class and I 
believe I can perform it to my students”. 
“…the cultural topics are smoothly understood by me inasmuch as I 
accomplish learning tasks easily”. 
[Teachers-focus group interview] 

“I think I am capable of accomplishing all reading activities and writing 
exercises as some difficult words are listed in the teaching materials”. 
“…I think all reading activities and writing tasks are able to be done because I 
have good knowledge of contents being discussed, grammar, and 
vocabulary”. 
[Students-reflective journal] 

The C-BIM model in practice facilitates students and EFL teachers to organize 
their learning process. Teachers feel easy to improve students’ reading comprehension 
and writing skills through each activity. This finding accords with some previous 
studies relating to culture and intercultural language learning in terms of improving 
language skills (Haerazi & Irawan, 2020a; Raigón-Rodríguez, 2018; Colaiacomo & 
Puntil, 2018; Hagar & Hagar, 2018; and Fernández-Agüero & Chancay-Cedeño, 2019). 
The class teacher directs students to scrutinize each word, phrase, and sentence in pre-
reading activities. In doing so, students are assisted with a vocabulary list. Cultural 
texts are provided for students to treat students to build their cultural background 
while recognizing text structures. While they are doing reading activities, they are 
writing sentences based on their reading comprehension. Reading and writing 
activities can be integrated using culture-based instruction (Cooney et al., 2018). 

Dealing with the engagement, the C-BIM model is highly engaging students in 
learning activities. Some relevant studies show that reading and writing can engage 
students in dynamic learning (Albiladi, 2018; Chen, 2018; and Haerazi et al., 2018). For 
example, the phase of noticing stage involved students in active learning to identify 
some cultural items of their own cultures and target cultures. The factors influencing 
students' enthusiasm for learning are various cultural topics. The use of different 
topics allows students to notice, discuss, compare, and shoot other students’ views 
among group members. In doing so, the teacher plays a role as a facilitator and 
feedback giver for correcting students’ reading comprehension and writing products. 
Due to this learning, students are easier to acquire vocabulary, grammar, and generic 
structure of the text. 
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In terms of motivation theme, the C-BIM model encourages students to 
recognize and internalize their own cultures. As students are asked to identify and 
discuss their own cultures, they sometimes need a longer time to give a response. 
Fortunately, they can accomplish their reading tasks and create some drafts that are 
used to complete a descriptive text later on. It shows that they have a good motivation 
to complete their learning activities. In the discussion session, they are capable of 
working together to complete writing exercises. Also, teachers supply students with 
various learning tasks. Teachers feel easy to organize students’ own cultures and 
target cultures in reading activities through various cultural topics. It is in line with 
Song (2019) who informs that the cultural contents boost students to associate their 
own knowledge to the target cultures and facilitate them to accommodate cultural 
knowledge into concrete communication. Besides, they are able to imitate how English 
speakers express their ideas into written forms (Munandar & Ulwiyah, 2012; Baker, 
2012; and Baker, 2015). 

In terms of self-efficacy issues, the C-BIM model's implementation is capable of 
facilitating students to evolve their self-efficacy. Due to good self-efficacy, students 
are able to accomplish their reading and writing learning on time. In the learning 
process, students are asked to perform reading activities at a particular time. 
Surprisingly, they can finalize their tasks in accordance with the enacted time. Besides, 
the C-BIM model allows students to encourage collaborative learning activities. It 
escalates students’ language fluency and readiness. In groups, students feel easy to 
acquire new vocabulary from their partners and teachers’ feedback. Due to these 
activities, the teacher feels easy to promote students’ self-confidence and self-efficacy 
to accomplish their learning assignments inside and outside classes. It is in line with 
some previous studies reporting that students’ partnership and teachers’ participation 
can improve students’ self-efficacy and motivation (Burić & Kim, 2020; Cave et al., 
2018; and Mali, 2017). 

CONCLUSION  
This study has provided empirical evidence on the meaningful insertion and 

implementation using culture-based instructional materials in improving reading and 
writing skills. Another aspect of this study is critical thinking skills affecting the 
students’ reading and writing skills. The findings show that culture-based materials 
positively contribute to pre-reading processes, whilst-reading, and post-reading 
activities. Also, students can realize their reading comprehension in a complete 
descriptive paragraph. Through cultural instruction, students can acquire and 
enhance their linguistic, cognitive, and sociocultural competencies. It promotes 
students to develop reading and writing skills, motivation, engagement, and self-
efficacy. The teaching steps of intercultural instruction also help students conduct 
noticing, comparing, and reflecting activities to build their own cultural knowledge 
and the target cultures. Therefore, students feel easy to comprehend English texts, and 
they are able to generate a complete descriptive text. 

Drawing on this study's weaknesses, future English teachers should provide 
more cultural materials for creation of reading and writing exercises in terms of using 
their critical thinking skills. In designing learning tasks, future instructors must 
consider the various cultural topics to encourage students to acquire reading and 
writing skills and improve collaborative activities in pairs and groups. It is strongly 
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recommended that another empirical study with a culture-based instructional model 
be conducted in English for Specific Purpose (ESP) classes.  

RECOMMENDATION  
The development of C-BIM model encourages students to activate their 

background knowledge since they do reading activities. In doing this, the future 
studies need to provide students with various reading texts or materials. Afterwards, 
English teachers bring students into writing exercises. The implementation of the C-
BIM model is highly recommended to be done using technology to improve language 
skills, namely listening, speaking, reading, and writing skills. In short, the current 
study is the catalyst for future studies in inserting and reflecting local cultures in ELT 
textbooks. Besides, further studies should pay attention to the prospective teachers’ 
intercultural competences on how English native speakers express their ideas in 
papers because sociolinguistics relates to cultures and the target language in societies. 
Lastly, the practitioners need to explore other language learning models to underpin 
the self-regulated metacognitive strategy in teaching other language skills (speaking, 
reading, and listening skills) 
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