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Abstract 

Storytelling is a learning strategy of communication that occur a date earlier in writing history to teach 
lessons. It gives the fundamental structure of how learners create information out of their everyday lives. 
In practice, the students’ brain is tied to manage and organize information through story and that every 
relationship experience is recorded in their mind as an informative story. Storytelling is one of the 
technique that helps the students master English, especially in speaking skills. Therefore, this study is 
aimed at exploring English teachers’ perception on the teaching of storytelling viewed from phonology 
awareness to improve students’ speaking skills. To achieve the research aims, researchers employed 
descriptive qualitative study. Descriptive qualitative study is used to investigate natural condition of 
teachers’ perception of using storytelling viewed from phonology awareness in improving students’ 
speaking skills. The instruments are divided into two, observation sheets and interview guidelines. To 
support the research instrument, researchers use mobile phones. It is needed for recording the 
conversation both visual and audio. Based on the data analysis, Storytelling helps students to focus on 
story structure by paying more attention to vocabulary and grammar. When this happens, positive 
feedback is given by the teacher to improve students' communication methods and use the right English 
vocabulary with good pronunciation. Storytelling can not only improve students' speaking skills but can 
also help students acquire a lot of vocabulary and phonology awareness. It can be concluded that English 
teachers felt that the story-telling technique can improve students' speaking skills in the midst of the 
Covid-19 pandemic because teachers are supported by some applications such as: Google-meets, Zoom, 
and school Moodle. 
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INTRODUCTION  
Speaking is categorized as one of the language productive skills after writing skills 

(Muliani & Sumarsono, 2019; Richards & Rodgers, 2001; Sudarmaji et al., 2021). 
Speaking cannot be separated from listening activities because speakers should listen their 
interlocutor first and then respond them. The understanding between the speakers and 

listeners cause communication can happen (Hidayatullah & Haerazi, 2022; Kinasih & 
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Olivia, 2022). When students speak, they produce utterances and the utterances should be 
meaningful. Speaking could not be separated from pronunciation as it encourages learners 
to learn the English sounds. Krummel (2013) states that when teaching speaking, English 

teachers apply three major stages, i.e., introducing new language, practice the language 
and doing communicative activity. 

Speaking has been assumed as merely application and variation, outside the language 
and linguistic proper domain. Communication can happen from the context of language 

usage, so language has an instrument to address ideas (Afifah & Devana, 2020; Anabel & 
Simanjuntak, 2022; Jupri et al., 2022). Therefore, Chan (2021) argues that speaking is 
fundamentally an instrument act and it needs communicative competence to address ideas 

to interlocutors. Speakers talk in order to have some effect on their listener (Kenza 
Tacarraoucht et al., 2022; Nation, 2006; Syarifuddin et al., 2022). It is the result of the 

language instructional process. Students’ communicative skills in conversation is core 

aspect in speaking classes. It becomes an aspect of language teaching learning success. It 

is in line with Anwar et al. (2021) who argue speaking mediated language plays a role as 
a system for expressing meaning. Czura (2016) states that the successful in speaking is 
measured through learners’ ability to carry out a conversation in the language. In teaching 

speaking skills, teachers confess that there are many proponent factors that influence 
teaching success and many obstacle factors why it is not running well (Aprianoto & 

Haerazi, 2019; Fatiani et al., 2021; Tang et al., 2021). 
Story telling is a learning strategy of communication that occur a date earlier in 

writing history to teach lessons and pass history down from one generation to another 
(Rossiter, 2002). In addition, storytelling gives the fundamental structure of how learners 
create information out of their everyday lives. Moreover, linguists discover that the brain 

is tied to manage, retain and organize information through story and that every 
relationship experience is recorded in the mind as a informative story (Ahlberg et al., 2018; 

Albury, 2017; Parks & Calderón, 2021). Consequently, stories lay the foundation of how 
learners speak to each other and are now being raced as a powerful means for enhancing 

learning information retention (Haerazi & Kazemian, 2021; Hidayatullah et al., 2022; 
Kazemian et al., 2021). Storytelling is one of the technique that helps the students master 
English, especially in speaking skills.  

The low speaking skills need to find a solution so that the learning carried out can 
provide optimal results and be able to improve speaking skills. One of the solutions chosen 

to overcome the problem of low students' speaking skills is to apply the storytelling strategy 
in learning English. Azis and Husnawadi (2020) suggests that storytelling is an effective 

learning strategy. In general, stories are liked by students because they have an amazing 
effect on being able to attract listeners' attention and make one able to remember events in 
a story quickly . Storytelling activity is an activity carried out by students orally to their 

classmates or interlocutors with tools about what to convey in the form of messages, 

information or just a fairy tale packaged in the form of a story that can be heard with a 

sense of fun (Chubko et al., 2020; Copeland & de Moor, 2018; Gausepohl et al., 2016). 
In EFL context, the story-telling is essential to bring students to speak (Isbell et al., 

2004; Karantalis & Koukopoulos, 2022). Providing students with various stories helps 
them to practice speaking (Kim & Lee, 2018; Lazarinis et al., 2020). Many studies utilize 
the efficacy of story-telling to enhance students’ speaking skills. Therefore, this study 

investigates the EFL teachers’ perception of applying the story-telling technique to 
improve students’ speaking skills amid the covid-19 pandemic at junior high schools. How 

is the implementation of the story-telling technique in improving students’ speaking 
performance at Junior High School Beleke amid Covid-19 pandemic? How is the EFL 
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teachers’ perception of story-telling to improve students’ speaking performance amid the 
Covid-19 pandemic? 

RESEARCH METHOD  

In this research, researchers employed descriptive qualitative study. Descriptive 
qualitative study is used to investigate natural condition of teachers’ perception of using 
storytelling viewed from phonology awareness in improving students’ speaking skills. It is 

stated by Cohel et al. (2018) that qualitative research has natural setting  as the direct 
source of data and researcher as the key instrument. So in this study, the researchers are 

the key instrument of the research. The researchers generalize the object by analyzing 
English teachers’ perception in applying story-telling to improve students’ speaking 

performance amid Covid-19 pandemic. 
The instrument used by the researcher of this study is divided into two, they are 

observation and interview. To support the research instrument, researchers use mobile 

phone. They are needed for recording the conversation both visual and audio. In 
conducting this study, observation is the process gathering open-ended, firsthand 

information by observing teachers and places at a research site. Meanwhile, interviewing 
is a technique for asking teachers with questions and reacting verbally. Researcher applied 

in-depth interview. In-depth interviews are optimal for collecting data on teachers’ 
perception on the implementation of storytelling in speaking classes. In-depth interviews 
are completed with video-recording whenever possible. Preparing these recording data for 

analysis requires transcription all tapes and typing the transcriptions into computer files.  
Here, after collected the data, the researcher was taken the next step that was 

analyzing the data. In analyzing the data, the method of analyzing data that was used in 
this research was based on Miles et al. (2016). Those are preparing the data for analysis 

and reading, and understanding all the data. This step was to get a general sense of the 
information and to reflect on its overall meaning. Here, the researcher read all the data 
from the observation until the interview. 

RESULTS AND DISCUSSION  

Research Findings  
The data are collected through structured interviews with three English active 

teachers who applied storytelling as the learning strategy for enhancing students’ speaking 

skills and learning performance. There were three participants in interview section and it 
can be presented in Table 1 as follows. 

Table 1. Interview results 

Questions Answers 

How is the implementation of the story-
telling technique in improving students’ 

speaking performance at Junior High 
School amid Covid-19 pandemic? 

T1:  
“Teacher se story telling Strategies. it will lead the 

Students to know and enjoy our teaching. we must 

give them many motivations, the students will be 

very easy to get many ideas when they try to 

pronounce and Saying something in English. The 

last is Lack of Vocabularies. at a good teacher we 

must help to Students to acquire many vocabularies 

by Telling them some Story or Some sentence”. 
T2 
”The Students try to paraphrasing their Idea after 

they know the Story given by the teacher of 

storytelling that the teacher applied’’ 
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Questions Answers 
T3 

“we can deliver the material through online such as 

whatsApp and also ask them to find out by their self 

the story that they like and then practice it home” 

How is the EFL teachers’ perception in 

applying story-telling to improve students’ 
speaking performance amid Covid-19 

pandemic? 

T1 

“My opinion in applying storytelling to improve 

student's speaking performance aimed to amid in 

pandemic. is an interesting method eventhough it  

was little bit hard being applied due to virtual class” 

T2 

“my opinition in applying story telling to improve 

students' speaking performance amid to covid-19 

pandemic is very difficult to develop story telling 

use some applied, because little bit hard and our 

time is decreased when we explain to students' 

amid covid-19 pandemic, that maked us confused 

to teaching about story telling” 

“In my opinion using story telling as the method to 

improve students speaking performance is such 

kind of the right choice. Because we can deliver the 

material through online such as whats app and also 

ask them to find out by their self the story that they 

like and then practice it home”. 

 

From the data above, the implementation of the storytelling can improve students 
speaking performance and help students acquire many vocabularies as well. the 

implementation of the story telling technique in improving students’ speaking performance 
at junior high school amid covid-19 is an interesting method even though it’s a little bit 

hard due to virtual class mention by the teacher. In line with the first subject, the third 
subject delivered the same statement as well. The story telling technique in improving 
students’ speaking performance can be done by virtual class with certain application 

support by internet connection. The second formulation of the problem is ;  
The teacher’s perception in applying story telling s the story-telling technique in 

improving students’ speaking performance is a little bit hard being applied because it 
delivered by virtual class but despite that story telling is such an interesting method. Due 

to covid-19 pandemic, the teachers find it hard to use story telling technique because they 
are running out if time when the teacher are explained the material to the students, that is 
make the teacher confuse to use the story telling as the technique in improving students 

speaking performance. Most teachers argue that story telling technique is the right choice 
to improve students speaking skill amid to covid-19. She stated that she can delivered the 

material through online application such as whatsApp and she asks students’ to find out 

the story by their self at home. 

 

Discussion 
This research is intended to find out the application of story-telling to improve 

speaking skills during Covid-19 and investigate teacher perceptions regarding the 
application of story-telling techniques in teaching speaking skills. The teacher's perception 
in this study has the same meaning as the teacher's belief. The research data is in the form 

of teacher behavior, knowledge, language skills and activities in class related to the 
application of story-telling in which storytelling can facilitate students to carry out learning 

activities (Azis & Husnawadi, 2020; Hussein, 2022; Lim et al., 2022). Teacher beliefs are 
attitudes that influence the intentions and decisions of the teacher itself. In the context of 
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this study, beliefs refer to teacher behavior with several teaching practices that reflect 
beliefs about teaching and learning using story-telling (C.-C. Liu et al., 2019; K.-P. Liu et 
al., 2018; Maureen et al., 2018). Based on observational data, teachers seem to enjoy the 

speaking learning process by applying the story-telling technique. Teachers provide more 
opportunities for students to explore students' speaking abilities. Besides that, the teacher 

also provides feedback based on what he sees, for example regarding students' 
inappropriate grammar and incorrect use of vocabulary. This is in line with Isbell et al. 

(2004) which states that story-telling can help students improve their grammar and 
vocabulary. 

In its application in the classroom, the teacher tries to attract students' attention by 

using multi-sensory to arouse students' emotions from an event in a story (Kim & Lee, 
2018; Tanenbaum et al., 2020; Taylor, 2020). Students are also involved in improvising 

storytelling, facial movements, and body movements. Students are invited to tell stories 

with oral activities in which the students' language and gestures are used to make scenes 

sequentially, but students tend to tell stories more than just telling stories. As part of 
classroom speaking activities, storytelling helps students to focus on story structure by 
paying more attention to vocabulary and grammar. When this happens, positive feedback 

is given by the teacher to improve students' communication methods and use the right 
English vocabulary with good pronunciation. It was also found by Azis and Husnawadi 

(2020) that giving students the opportunity to speak more would help them to improve 
their pronunciation. 

Regarding how the teacher applies the storytelling technique, it shows that the 
teacher does not 100 percent implement what has been set in their syllabus because the 
class situation and student circumstances sometimes do not match the teachers' 

expectations. For example, some students experienced interference with internet signals 
which resulted in the storytelling process in online classes not being optimal. In addition, 

the delivery of material is not maximal to students because the teacher cannot directly 
control the condition of students whether they listen to the teacher's explanation optimally. 

Nonetheless, the application of this storytelling technique helps students to arouse their 
enthusiasm for learning, their self-confidence to speak, increase vocabulary and grammar 
acquisition, and improve their pronunciation. This is in line with what Chubko et al. 

(2020) found, learning speaking skills by storytelling and speaking in every discussion 
helps students to acquire new vocabulary and grammar as well as train their tongues to 

pronounce English words correctly. 
In the application of storytelling, researchers found that the teacher's perception of 

using storytelling techniques was rather difficult to apply because students studied from 
home and it was difficult to explain material to them through virtual classes. Teaching 
speaking should practice more so that the teacher can find out which students are good 

and bad at speaking. The teacher also helps students in telling stories which has 

implications for students' linguistic abilities (Azis & Husnawadi, 2020; Chubko et al., 

2020; Hussein, 2022), for example, students are assisted in the context of accuracy in 
pronouncing sentences, accuracy in using sentences, adjusting voice intonation and 

duration, helping to choose the right words, choosing the right material or topic. Besides 
that, the application of storytelling also makes students' attitudes or performance better, 
for example students become reasonable, calm, and not rigid, views must be directed at 

the other person, respecting the opinions of others (Copeland & de Moor, 2018), 
appropriate movements and expressions, loudness of voice, reasoning, and topic mastery 

(Zeece, 1997). 
The data from the results of interviews for the second person show "Like my 

experience as a teacher who teaches English, especially in speaking. Students still have 



 

Assauri, Haerazi, Sandiarsa, & Promoolsook Exploring English teachers’ perception……… 

 

 

 JOLLS: Journal of Language and Literature Studies, November 2022 Vol. 2, No. 2 | |104 

 

low self-confidence when asked to speak in front of the class (Lim et al., 2022; Smeda et 
al., 2014). The problem with students is that they are often nervous because they still don't 
know the correct pronunciation of each word. They also lack vocabulary.” This 

information emphasizes that the teacher is very familiar with the strategies that have been 
used so he knows very well that students are still lacking in some aspects such as lack of 

vocabulary or wrong pronunciation in speaking English (Baiq Sumarni et al., 2022; 
Scalise-Sugiyama, 2021). 

In speaking practice, teachers involve students in various activities, but not all 
students are welcome with online learning situations. The data shows that only a few 
students respond to questions asked by the teacher when the teacher intends to encourage 

students to respond or comment on certain parts of the story (Karantalis & Koukopoulos, 
2022; Wang et al., 2014). Another activity, this finding is in line with McLellan (2007) 

who argue in the practice of storytelling, when the teacher encouraged students to try to 

retell or tell a story, there was one student who complained that he did not want to tell a 

story because he was embarrassed to be heard by other friends in English. Most of the 
students did not listen to the contents of the story being told by their friends in front of the 
class (Aprianoto & Haerazi, 2019; Azis & Husnawadi, 2020; Lazarinis et al., 2020). They 

just chatted and had fun playing alone. The volume of the students' voices when telling 
stories in front of the mobile phone camera is still weak so the teacher always reminds or 

asks students to raise the volume of their voices. Sometimes online learning is not 
conducive when students go back and forth to determine who gets their turn to tell a story. 

Some students shouted to their friends who were speaking English. When the teacher 
gives the opportunity to speak, the student avoids it because he doesn't want to get a turn 
to tell a story. Students do not tell stories coherently, students only tell the introduction 

and core parts. There was one student who protested to the teacher because he did not get 
a reward after completing his story. Overall, the activities observed in teacher and student 

activities have been carried out although there are still negative findings. Negative findings 
are reflected and corrected. This serves to improve and the learning in the next meeting 

becomes better. 
 

CONCLUSION  

This study aims to determine the perception of English teachers in applying 
storytelling in terms of students' abilities related to phonology awareness in speaking 
classes. Based on this objective, the researcher posed two main research questions. The 

first research question is about the application of storytelling techniques in improving 
students' speaking skills amid the Covid-19 pandemic. The second is the teacher's 

perception of applying story-telling to improve students' speaking skills amid the Covid-19 
pandemic. Based on the data, it can be concluded that the application of storytelling 

techniques to improve students' speaking skills in the midst of the Covid-19 pandemic is 

an interesting method, although it is rather difficult due to virtual classes. Storytelling can 
not only improve students' speaking skills but can also help students acquire a lot of 

vocabulary.  
With regard to the teacher's perception of applying story-telling, the English teacher 

felt that the story-telling technique to improve students' speaking skills in the midst of the 
Covid-19 pandemic found it difficult because the storytelling process was being practiced 

virtually by students. Teachers cannot provide feedback when students make grammatical 
errors and incorrect vocabulary. Teachers also find it difficult to use storytelling techniques 
because they have limited time when the teacher explains the material to students, which 

makes them confused about using storytelling techniques but even so storytelling is very 
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interesting because teachers are supported by some applications to help students in the 
teaching process such as: Google-meets, Zoom, and school Moodle. 
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